


PURPOSE OF THE GUIDE


The purpose of this teaching guide is to help you make good use of the Class Reader.  If you do not have much time for preparation, you will be able to give interesting and useful lessons simply by following the guide.  If you have more time, you may want to add ideas and relevant material of your own.
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�
1.	GENERAL INTRODUCTION


1.1	Extensive Reading


What does extensive reading mean?  Perhaps all of the following:


reading widely;


reading long texts;


reading for global understanding, not detail.


In practical terms extensive reading means reading A LOT OF BOOKS.  This is the only way in which students can develop confidence and fluency in reading long texts.


But the books must be EASY enough for the students to read QUICKLY with 95% understanding and without a dictionary. 


Further, the books must be INTERESTING, so that students want to read them and are led through the text by their eagerness to find out what happens next.


1.2	Reasons for Extensive Reading


Your students will benefit in the following ways:


they will develop the skill of reading long texts FLUENTLY:  essential if they are to study or work in English;


they will be able to PRACTISE outside class the language that you have presented in class;


they will DEEPEN their understanding of how words are used and how the language works;


they will want to find out what happens next, so they will have a real PURPOSE for using English.


1.3	Reading for Pleasure?


You may want your students to develop the habit of reading for pleasure and some of them may do so, but be careful.


Your job is to teach English, not change your students' use of leisure time.


If your students tell you that they do not enjoy reading, you have no answer.


It is, therefore, wiser and more honest to tell your students that you want them to read in English because that will help them to improve their English.  They must do this whether or not they enjoy it.  


Of course you can say that many students find extensive reading the most enjoyable part of their language course and of course you must provide the most interesting materials you can find.


�
1.4	Why read fiction?  Answers to give your students


Students:  "We don't like reading fiction."


"Which programmes do you watch on TV and which films have you seen lately?"


Students: "We like watching thrillers and romances but we don't like reading them."


"That is why we are going to read this class reader together.  You will learn reading techniques that will make you enjoy reading fiction."


"Reading fiction at the right level of difficulty does not require a high level of concentration;  you can read fiction in bed, in the bath or on the beach and in the bus.  You can relax from your studies and at the same time improve your English."


Students:  "Non-fiction is more important than fiction."


"Non-fiction is written in expository prose.  This is more difficult to read than narrative and dialogue."


"When you read non-fiction, you are reading for information.  This is a different kind of reading from extensive reading.  You will do it better when you are already good at reading fiction."


"Fiction discusses important contemporary issues."


1.5	Library Readers and Class Readers


The most successful extensive reading programmes are those that use both library readers and class readers.


Library readers increase the QUANTITY of reading.  Individual students borrow them and read them on their own.  The library should contain a wide variety of titles at levels of difficulty that match the students’ proficiency.


Class readers improve the QUALITY of reading.  The whole class have a copy of the same title and read it with the support of the teacher.  Without this support, many students give up reading on their own.


�
1.6	What to use a class reader for


1.6.1	To teach the techniques of extensive reading


A.	Using aids in the book


The books contain various aids to understanding: the front cover, the blurb, the introduction, the chapter headings, the illustrations, the notes and the glossary.  You can show your students how to use them.


B.	Reading a long text


The class reader is a long text, much longer than passages in the course book.  You can show your students how important it is:


to interact with a book, by asking themselves questions as they read;


to pick up clues and hints that the author gives;


to anticipate what will happen next;


to discover the author’s purpose in writing, e.g. to teach good behaviour, or to discuss the reasons for getting married;


to compare ideas and events in the story to their own experience.


C.	Reading faster


When students say that they do not enjoy reading, it is often because they read very slowly.  You can help your students read faster by telling them:


Don't use a dictionary, but try and guess the meaning of new words from the context.  If the word is important for the story, you will probably meet it again and have another chance to guess its meaning.  If it is not important, it does not matter anyway.


Don't go back if you don't understand something but GO ON.  The meaning often becomes clear later.


Don't mouth the words.  Don't whisper them.  Don't point at the text with a finger.  These things only slow you down.


Look at groups of words rather than single words.  The bigger the groups the better.  (Practise this with an easy text.)


1.6.2	To check comprehension


A.	The subject matter


You can discuss the background of a story, its genre, the plot and the characters.  For example, your students may be unfamiliar with science fiction.  You can show them how to pick up clues as to the setting of the story.  For another example, your students are not likely to know about the culture of 19th century Britain.  The introduction or the illustrations may help, but often you can add background information yourself.


�
B.	The language


You should choose a book that matches the level of the students, but some books contain difficult words needed by the story.  In Girl against the Jungle, for instance, there are a number of words for jungle creatures and you can introduce these through a game. 


At the more advanced levels, the texts include difficult words or sentence construction.  The glossary may give help with these, but you can give further practice.


1.6.3	To teach literary appreciation


Most students cannot tell you why they liked or did not like a book.  This is because they do not know how to talk about a book and do not know what makes one book good and another bad.  We have found that students enjoy fiction much more if they learn to use some of the tools of literary criticism, e.g. plot and character analysis, assessment of the author’s purpose, and a study of the different genres.  


This may sound very literary, but it only amounts to helping students express their ideas about a book.  When they know how to reflect on a story, they enjoy their reading more.


1.6.4	To stimulate integrated skills practice


Class readers provide a marvellous stimulus for listening, speaking and writing.  Once your students have read and understood a book, you can draw on this shared knowledge to stimulate other activities.


The advantages of doing this are:


Activities based on a class reader are often more successful than those suggested by the course book, because students are more interested in the task.


A set of class readers is expensive.  It is a waste of a valuable resource not to make as full use of them as possible.


A coursebook tends to practise the different skills separately but in real life skills are used together.


For a detailed description of the teaching ideas, see Class Readers by Jean Greenwood (OUP 1988), from which many of the ideas in this guide are taken. 


1.7	Summary


Students need to read extensively if they want to improve their English.  You can help them by providing a classroom library and using class readers to show them how to read.


�
2.	Teaching Methodology


2.1	Detailed Lesson Plans


2.1.1	Pattern of Teaching


We suggest that you use one lesson each week, so that the students will have long enough with the book to become involved with the story, but not so long that they get bored with it.  


Lesson 1 introduces the students to the book, stimulates their curiosity and helps them read the first pages.


Each week the students read a section of the book at home and finish it before the next lesson.  Each of the following lessons does three things:


it supports the students’ reading through preview and review;


it increases the students’ appreciation and involvement with the story;


at the same time it gives students practice in all the language skills.


At the end of the last Lesson, students are asked to write a Book Report.  This is a useful extended writing task, and gives the students an opportunity to express their opinions about the book.


2.1.2	Summary Table


Each lesson plan starts with a Summary Table which is divided into four columns:


Column 1 sets out the stages of the lesson:


Review checks the class’s comprehension of the text read so far.


Exploitation draws on the class’s knowledge of the book to practise other skills.


Preview prepares the class for reading the next section of the text.


Column 2 lists the Activities in each stage.  Solution(s) are included for three reasons:


to avoid misunderstandings about the tasks;


to save you time;


to stimulate you to develop alternatives that are more appropriate for your students.


Column 3 shows the focus of the activity:  to promote one or more of:


reading skills			comprehension


literary appreciation		the practice of integrated skills.


Column 4 shows the time in minutes for each activity.  These are estimates only and the lesson should be adapted to fit the time available.


�
Column 5  shows the type of class organisation suggested for each activity.


Whole Class:  teacher and students together.


Small groups:  students working in small groups, with the teacher monitoring.


Pair-work:  students working in pairs, with the teacher monitoring.


Individual:  each student reading or working on his/her own.


2.2	Questions and Answers


Ten questions with answers are provided for each section of the book.  They focus on important points rather than insignificant details.  Students who have read the text once should be able to score 8 out of 10.


A successful procedure is to:


hand out small pieces of paper;


give the questions orally, adding details to make them clear;


ask the students to write down short answers on the piece of paper;


take in the pieces of paper for marking later;


go over the answers orally;


mark the answers yourself (they do not have to use the exact words given in the key) and note which students have not read the book, or not understood it.


This procedure tells you most accurately who has understood the text and who has not.


The same information can be obtained in other ways, e.g. by asking students to correct the mistakes or fill in the gaps in a summary. 


2.3	Further Exploitation


This section contains detailed plans for further activities based on the book.  Some or all of these may be useful if:


your lessons are longer than 40 minutes, or


you prefer them to the activities suggested in the Main Lesson Plans, or 


you are able to spend more time after the class has read the book, or you have an advanced group in a class containing students with a wide range of language levels (see section 2.6).


�
2.4	Preparation of lessons and equipment


Some activities are easy to organise and require very few materials, e.g. discussions and compositions based on evidence drawn from the text.  Others take more time to prepare and some require a collection of materials built up over several weeks, e.g. cuttings from newspapers and magazines on a particular topic.


The time and materials available will vary from school to school, and from teacher to teacher.  You must have:


enough books, (one per student);


a teacher’s copy in which you can make your own notes;


writing materials for the students;


blackboard and chalk. 


Photocopiers, duplicating machines, overhead projectors, etc. are useful, but not necessary.


2.5	Reading in Class


One of the most important features of using the Class Reader is the development of silent reading and the Guides always provide for some reading to be done in class.  


Often this will be silent reading, but it may sometimes be helpful for the teacher to read a passage aloud, or play it on a cassette.


The benefits for the students of being able to listen as they read are:


They can hear the pronunciation of the words they are reading.


They can hear the stress and intonation of the sentence patterns they are reading.


In the early stages of a programme they may be forced to read at a faster speed than they may be used to. (Note that in the later stages students should be reading faster than anyone can read aloud.)


They can hear the full dramatic effect of a passage .


It is NOT, however, a good idea to ask the students to read aloud round the class, because at this stage in their learning they are unlikely to be either accurate or fluent enough to make this a useful or enjoyable activity.


�
2.6	Composition Writing


The Guide assumes the following stages in writing compositions:


Setting the scene  (Whole Class);


Gathering ideas and producing a plan  (Individual/Pairs/Groups/Whole Class);


Writing the first draft  (Individual);


Editing and proof-reading  (Pair/Group);


Writing the fair copy (Individual).


The writing of the first draft and the fair copy can be shared between pairs or among a group.


2.7	Mixed-Level Classes


Many English classes contain students with very different levels of English and such classes are very difficult to teach.  There are two methods of teaching such classes.  Both are hard work and neither are satisfactory.  


2.7.1	Different books for different groups


With this method you divide the class into two or more groups according to their level of English, give each group a book at the appropriate level and divide your time among them.  You will have to organise each group’s work through work sheets and go round the groups helping each one in turn.


2.7.2	The same book for different groups


With this method you choose a book that is the right level for the students below the average of the class.  You teach the whole class together for the Preview and Review stages of the Lesson (see 2.2.4), but divide them into groups for the activities. 


The best group will do the activities more thoroughly, e.g. they may produce longer compositions, and may go on to the extra activities.


The weakest group may need to omit the activities altogether and spend all the time reading and re-reading.


�
3.	ABOUT CHEMICAL SECRET


2.1	Setting and time of the story


The author does not tell us where the story takes place.  It could be anywhere in the world but the illustrations and the names of the characters suggest the UK. The author lives in York, in Northern England.  About 50 miles from York, the River Tees flows into the sea, and on the north bank of the estuary there is a very large chemical complex owned by ICI.  It is possible that the author has this place in his mind.


The story is set in the present day,  Since it was first published in 1991, we can assume that the period of the story is the 1980s.


2.2	Main characters





John Duncan�
A biologist, who gets a job in a paint factory.  He and his wife had started a business making small boats, but his wife died in a sailing accident .and he sold the business.  He looks after their children himself.�
�
Christine Duncan�
John Duncan’s daughter.  At the start of the story she is 16 and at school.�
�
Andrew Duncan�
John’s son.  At the beginning of the story he is 13, and at school.�
�
David Wilson�
The manager of the paint factory.�
�
Mary Carter�
A chemist at the paint factory.�
�
Simon MacDonald�
A journalist who belongs to an environmental group called Greenworld.  He wants to marry Christine.�
�



2.3	Issues raised by the story


The background to this story is what we now call environmental pollution.  Industrial processes of every sort create waste products which can be poisonous.  If they are carried away by rivers to the sea, they can pollute drinking water and enter the foodchain through fish and other marine creatures.  If they are buried in the ground, the poisons can leak into the soil and eventually into the food-chain through plants.  


The UK has cleaned up its rivers to a large extent, but for many years they were full of chemicals that destroyed all river life and polluted the sea.  There are many sites where industrial waste has been buried, and no one knows if poisons will not some day leak out and do great damage to health.  


Probably the worst pollution in the world exists in the countries of the old Soviet Empire.  “From Vilnius to Vladivostok, across more than eight million square miles a beleaguered environment bears witness to a legacy of irresponsibility.  After 70 years of development-at-all-costs, the great rivers of the former USSR are open sewers of human and chemical waste;  the Black and Caspian Seas are threatened with asphyxiation.  Air in more than a hundred cities is at least five times more polluted than Soviet standards allowed, putting millions at risk of respiratory and other diseases.  Tons of nuclear waste from icebreakers and submarines lie under Arctic waters.  The use of toxic chemicals as a remedy for inefficient farming practices has poisoned the soil.”  National Geographic Vol. 186 No 2 August 1994


The third world is also cursed with industrial pollution.  In their effort to compete in world markets they cannot afford to install cleaning plants, and so use rivers and land dumps to dispose of the waste.  


One of the worst effects of poison is to cause deformity in unborn children.  A baby may be born with a damaged brain, so that it cannot function properly.  Or it may be born without legs or arms or with some other physical deformity.


In fact it is a world-wide problem.  There is usually a solution, but nearly always it is very expensive.  When a customer buys a product, he does not want to pay for the process of cleaning the waste and making it safe.  If the factory wants to sell its products, it must offer them at the lowest possible price to attract buyers. The only way to prevent pollution is for all counties to make it illegal to cause pollution, and to enforce the ruling.  That is what organisations like Greenpeace seek to encourage, but even in rich countries like the US and the UK, people are reluctant to make such laws, and in poor countries, they are even more reluctant.  


In Chemical Secret the conflict is presented in personal terms: John Duncan knows that the waste products from the paint factory are probably causing deformity among the baby seals that live at the mouth of the river, but if he says so, he will lose his job and have to give up his house.  If he says so publicly, the factory will have to close down and all the workers in the factory will lose their jobs.  He persuades himself that the danger is very small, and says nothing.  


One day, however, his daughter has a sailing accident and swallows a lot of water from near the pipe where the waste products flow into the river.  She is pregnant and there is a danger that her child will be deformed.  At the enquiry after the accident, John admits that the waste products are dangerous, and so loses his job.  But his family will not speak to him, so he loses more than his job and his house.  


2.4	Division into three parts


Part 1 The New Job (pp1-17)


John Duncan got the job of biologist at the new paint factory and received a very good salary and a company car.  He and his children were able to move from their small flat to a big house by the river and to buy a sailing boat.  Mary, the chemist who developed the new paint at the factory spent time with them.  They were very happy and it looked as if John might marry Mary.  The only worrying things were that some waste material fell onto John’s leg and caused a bad burn and at the interview the manager looked strangely at Mary when she said the firm would change anything if it was not safe.  But John paid no attention to those small hints of trouble to come.


Part 2 Difficulties  (pp17-40)


In one of John’s experiments baby rats were born with no ears, no eyes and six legs.  This showed that the waste products were very dangerous and John wrote a report suggesting that the waste products should not be put into the river but be cleaned by a system costing about two million pounds.  The manager refused to install this plant and after 18 months Mary left the firm and went to a new job in Scotland.  Before she left, John asked her to talk to Christine, who wanted to marry Simon MacDonald, a young journalist whose great interest was in the environment.  On the day they were engaged, the young man announced that his next assignment was to investigate why baby seals at the mouth of the river had died of some strange disease.  They were married and three months later Christine came to tell her father that she was going to have a baby, but instead of talking happily they had a terrible argument about the articles Simon had written saying that waste products from the factory had caused the death of the seals.


Part 3  Disaster  (pp41-56)


Christine and Peter took their father’s boat to help a Greenworld team block the pipe through which waste products flowed from the factory into the river.  But they had an accident and Christine was nearly drowned.  At the enquiry into the death of the seals, John Duncan said as usual that the waste products were not dangerous because they were always diluted with water, but when he was told that his daughter had drunk a lot of water near the pipe, he agreed that he was worried about the baby and that the waste materials were dangerous.  John lost his job, and became a poor man once again, living alone in a small flat.  But even worse his children would no longer talk to him, and he was desperately afraid that Christine’s baby would be deformed in some way.  The last sentence tells how he walked to the hospital with flowers in his hand.  He had to see for himself what the baby was like.


�
4.	DETAILED LESSON PLANS





(For an explanation of the organisation and presentation, please see Teaching methodology Section 2.1 pp7-8)





LESSON 1








LESSON PLAN


�
�
STAGE�
ACTIVITY�
FOCUS�
TIME


mins�
CLASS ORGANISATION�
�
PREVIEW�
1.	Warm-up


2.	Introduction


3.	Silent reading of pp1-4�
Reading Skills


and


Comprehension�
20


10


10�
Groups


Whole Class


Individuals�
�



AIM: 	To interest the class in the book and make them want to read it.  


The lesson will be successful if the students can read the first few pages in class and are eager to go on reading when the class is finished.


The main activity of the lesson is a short period of silent reading.  This can be used for two purposes:


To teach the skills of extensive reading.


To monitor the way in which students read, and to identify which students find the book difficult.


�
1.1	Warm-up


FOCUS:	Comprehension


AIM:	To help the class to appreciate issues raised by the story


These are:


the conflict between a father and his daughter over her boyfriend;


the conflict for John Duncan between (1) having a good job and a good salary and (2) keeping secret the dangerous effects of the waste products.


These two conflicts are presented in the following letters written to the agony column of a newspaper.  (see over page)


TASK: 	“Reply to problem letters.”


METHOD:	Group and class discussion.


Divide the class into 4 groups, and ask each to study one of the letters below.


Ask each group to:


Read their letter. 


Work out what the problem is.


Work out the possible consequences.


Offer advice.


While the groups discuss their problem letters, draw a grid on the board with 3 columns:  The Problem; Possible Consequences (what will happen if the writer does not follow the advice), Advice.


When the class come together, one group can complete part of the grid, and the others agree or criticise.


The grid on the next page is an example only  There is no right answer.  The purpose is to prepare the students for the problems faced by John Duncan in the story and to help them sympathise with him.


�



LETTERS TO AN AGONY COLUMN.�
�
1A�
Dear Marj,


I know a terrible secret.  If I tell people, I will lose my job.  


What should I do?


Yours sincerely,


I M Anxious


�
1B�
Dear Marj,


I know a terrible secret where I work.  I have told my boss but he refuses to help.  


What should I do?


Yours sincerely,


S O Anxious


�
�
2A�
Dear Marj,


My daughter is only 18 and she wants to get married.  The boy she loves is 25 and I feel they are both too young.   My daughter has just left school and does not have a job.  The boy earns a very small salary and lives in a rented room.  


What should I do?


Yours sincerely,


V Worried


�
2B�
Dear Marj


I am 18 and love a boy called Simon.  We want to get married but my father keeps saying I am too young and Simon does not earn enough money.  Worse still, he and Simon quarrel about pollution in  the environment  


What should I do?


Yours sincerely,


T O O Worried


�
�






CASE CONFERENCES�
�
�
The Problem�
Possible Consequences�
Advice�
�
1A�
There is danger to others if IMA hides the truth but no job and no house etc. if he tells the truth.�
Nothing because the terrible secret is not important.


Illness through worry.


Something terrible.�
Think what will happen if the truth comes out.�
�
1B�
There is some danger to others and the writer cannot stop it.�
Become ill.


Go to prison.�
Tell somebody else the truth or leave the job.�
�
2A�
Parent against daughter over marriage.�
The writer may never see his daughter again.�
Do not interfere.


Ask friend to talk to daughter.�
�
2B�
Daughter against father over marriage.�
The writer may lose boy and hate father.�
Agree to wait, but only for a short time.�
�



�
1.2	Introduction (setting the scene)


FOCUS:	Reading skills


AIM:	To train the class in getting clues about the content of a book before even opening it.


TASKS:	(1) “Look at the front cover and work out what the picture shows.”


	(2) “Read the blurbs on the back cover and the frontispiece (the page before the title page) and guess what the story is about.”


Issue the books, one to each student, and complete the procedures for borrowing.


While this is going on, ask the students to look at the front cover, the blurbs on the back and the front page and the pictures.


Then ask the students to look again at the cover picture and ask:


What is the red building in the picture and how do you know?


A factory, because of its shape, the chimneys, the tank beside it, etc.


What does the title Chemical Secret tell us about the factory?


That it uses chemicals.


Where is the factory (situated)?


Beside a river.


What goes from the factory to the river?


A pipe/black stuff.


What do you think the black stuff is?	


Dirty chemical liquid, possibly dangerous, which spoils the clean river.


Then ask the students to read the blurbs on the back cover and the frontispiece (the page before the title page) and ask:


Two of the Dear Marj letters were about a terrible secret at work.  What do you think that secret could be?


Perhaps about the black stuff coming from the factory.


Supposing you worked at the factory and knew that the black stuff was poisonous, what would you do?


Say nothing or tell the press or resign from your job.


Say to the class, “Well, that was the decision that John Duncan had to make.  Let’s see who he is and what sort of a person he is.”


1.3	Silent reading of pp1-3


FOCUS:	Reading skills


AIMS:	(1) To practise silent reading, 


	(2) To get the class started into the story.


TASKS:	“Read pages 1-3 silently.”


	(Homework) “Read pages 1-17.”


Ask the students to read pp1-3.  (This is a chance to practise silent reading in class. All students in the class should be able to read the pages within 5 minutes, and the fastest readers in 3 minutes.)  


Ask the students to look up when they finish reading, so that you can see who finishes when (and be able to judge who reads well and who reads slowly and with difficulty).  


After five minutes, tell the class to stop reading and ask those who have not finished to hold up their hands.  These students are going to find the book difficult and will need help.  


Then ask the class the following questions:


What do we now know about John Duncan?


Tall and thin, grey hair and glasses, about 45 years old.


Not well off (wearing a ten-year-old suit for an interview).


A biologist, had worked at a university and for two good companies.


Had been married to Rachel Horsley who sailed alone round the world in a small boat and died in a sailing race.


Ran a business building boats for four years, borrowed too much money. Then Rachel died. Closed the business 5 years ago.


Had not been able to get a job.


What single word would you choose to describe him?


Sad / unhappy / frightened / ashamed / feeble / weak.


What was the job


In a paint factory, to make sure that everything was safe and OK for the town, so that the government would give the factory a licence to make paint.


What grounds for suspicion?


When Mary Carter said they would change anything if it was not safe, David Wilson looked at her but did not say anything.  (p4)


p4 David Wilson smiled a cold hard smile..


Why did he get the job?


He was a very good biologist.


He really needed the job a lot and would not want to lose it.


Then say:  “So let’s see how John Duncan gets on at the paint factory and if his children are pleased that their father now has a good job with a good salary.  Read up to page 17 for next time.”


�
LESSON 2





LESSON PLAN


�
�
STAGE�
ACTIVITY�
Focus�
TIME 


mins�
CLASS ORGANISATION�
�
REVIEW�
1.	Summary with the wrong words�
Comprehension�
10�
Whole Class


and Individuals�
�
EXPLOITATION�
2.	Discussion (pollution of the environment)


3.	Word Box�
Integrated skills


and


Comprehension�
20�
Groups�
�
PREVIEW�
4.	What can John do?�
Reading skills�
10�
Whole class�
�



AIMS:	To make sure that all the class understand the story so far.


	To appreciate how serious and how real John’s dilemma is.


	To stimulate the class to read the next section.


2.1	Review of pages 1-17


FOCUS:	Comprehension


AIM:  	To make sure that everyone in the class has understood the story so far.


METHODS:	Either


	use the questions provided in section 5.1 and see section 2.2.5 for methods of using them.  


	Or 


	use the summary on the next page.


�
TASK:	“Pick out the wrong words and replace them with the correct ones.”


Either a written test:  give the students copies of the summary with the wrong words typed in normal font or omitted with blanks.  Ask them to put in the right words.


Or a listening test:  read out the summary slowly and ask the students to write down on a piece of paper any wrong word they hear, and the right word that should replace it.


(The total number of corrections to be made is 18.)





�
1.	John Duncan was interested in two subjects:  chemistry and cars.  He had good jobs, first at a school  and then in two famous firms.  He married a woman who loved sailing and actually sailed round the UK  alone in a small boat.  They had three children and started their own business building small bicycles.�
biology,�boats, university�world�two�boats�
�
�
2.	Their business was successful at first but after four years things went wrong.  They borrowed too much money and his wife was drowned in a swimming accident.  John had to sell his business and after that he was happy and rich.  For the next five years he lived with his children in a large  flat.  The flat was always dirty and untidy and they ate poor food.�
��sailing��sad, poor�small�
�
�
3.	One day John’s luck changed.  He got a job at a rubber factory with such a good salary that he was able to buy a new house, send Christine on a school sailing trip, buy a car and even buy a sailing boat.  He sometimes invited Mary Carter, a typist from the factory, to spend the day with them.  The happiest day was when they sailed out to the mouth of the river and watched some cows playing on a sandbank.�
�Paint��ski-ing, horse�chemist���seals�
�
�
4.	The only bad thing that happened was when John spilled some waste material on his arm and it gave him a very bad burn which took a long time to heal.  The doctor said that the waste material was very dangerous, but John said that everything was quite safe:  the workers at the factory wore special soft clothing and the drinking water came out of the river below the factory waste pipe.�
�Leg����safe�above�
�



�
2.2	Discussion:  Pollution and the environment


FOCUS:	Comprehension and practice of integrated skills


AIM:	To remind students what causes pollution and what damage pollution does to the environment.  


TASK:	 “Make up a list of the causes of pollution and their effect on the environment.”


Divide the class into groups and give each one a different area of the environment to consider.


Ask each group to list the causes of pollution and its dangers.





	AREA OF �ENVIRONMENT�
CAUSES OF POLLUTION�
	DANGEROUS RESULTS�
�
sea�
dumping of waste (sewage)�nuclear�chemical�industrial�
dirty beaches


	seabirds killed�seals and fish destroyed�stocks of fish depleted�
�
air�
car exhausts


factory smoke


power stations


burning wood�
difficult to breathe


acid rain causing forests to die


ozone layer depleted


greenhouse effect�
�
rivers�
rubbish dumping


industrial waste


fertiliser�
dirty drinking water


poisons in water and foodchain�
�
land�
rubbish dumping


soil poisoned�
poison in drinking water and in crops


poison in air from fumes and radiation�
�
nuclear power�
radioactive waste materials�
cancer (leukaemia) in people


mutation of genes leading to deformity in babies (loss of limbs, brain damage, etc.�
�



�
2.3	Vocabulary study


FOCUS:	Comprehension through language study.


AIM:	To prepare the class for the scientific vocabulary they will meet in the book.


TASK:	“Complete the table and sentences below.”


Draw three columns on the board. Write the first two columns of this table on the board and ask the students to complete the third column:  You can add other areas of study.





�
People�
study�
Subject�
�
�
Scientists


Biologists


Chemists


Physicists


Mathematicians


Historians


Goegraphers


Doctors


Economists


Linguists�
�
science.


biology


chemistry


physics


mathematics


history


geography


medicine


economics


language�
�



Write the following paragraphs on the board, leaving out the underlined words or scrambling the letters.  


Ask the students for the missing or correct words.  Many of the words are in the glossary at the back of the book.





Scientists produce a new product and develop it.  Then they test a sample.  This is an experiment.  They check the results of the experiment again and again.   





If orange juice is concentrated, it tastes very strong.  If you add water, it tastes much better.  Usually you add 4 parts of water to one part of orange.  When you add water, you dilute the orange.


�
2.4	Preview of pages 18-40


FOCUS	Reading skills


AIM:	To prepare the class for reading the next section.


TASK:	“Guess what is going to happen.”


	(Homework)  “Read pp18-40.”


Ask the students to list the things that are going well for John Duncan:


Good job / salary / house / food / boat and horse.


Children happy.


Mary likes coming to the house and likes the children.


Ask the students to list the BAD points:


David Wilson is not very sympathetic. (see page 4 again)


The waste material burned John’s leg badly.


Ask the students how they think things will change.  Will they get better or worse?


We know enough from the blurb to expect that thingfs will get worse.


Ask what is likely to happen:  


to John?


to Mary?


to the children? 


to the paint factory?


to the seals?


Note:   The suggestions do not have to be correct.  In fact it is better to ask those who have read the next pages and know what happens to keep quiet!  The purpose is to show students how they should read a story, i.e. by picking up clues and asking themselves all the time, “What will happen next?”, “What will A or B do?”  


Finally, say:  “Well, now you can read pages 18-40 and find out if your guesses are right.”





�
LESSON 3





LESSON PLAN


�
�
STAGE�
ACTIVITY�
Focus�
TIME


mins�
	CLASS ORGANISATION�
�
REVIEW�
1.	Question and answer session�
Comprehension�
10�
Whole Class


Whole Class and Individuals�
�
EXPLOITATION�
2.	Character grid�
Appreciation


and


Integrated skills�
20�
All�
�
PREVIEW�
3.	Looking ahead to pp41-56�
Comprehension�
10�
Whole class and Individuals�
�



AIMS:	To ensure that the students have understood the story so far and are ready to read the next section.


	To help the students appreciate the difficulty of John’s position.


	To stimulate the class to read the final section.


�
3.1	Review of pages 18-40


FOCUS:	Comprehension


AIMS:	1.	To ensure that the students have understood the story so far.


	2.	To draw attention to the different attitudes of John Duncan and David Wilson.


To achieve Aim 1, use the questions provided in Section 5.2, and see section 2.2.5 for methods of using them.


To achieve Aim 2, bring out the points set out below.


1.	The effect of the poison waste on the rats


The effect of the poison was to make the baby rats deformed.  They were born without ears and eyes and legs.  The best example of a drug causing deformity in human babies is thalidomide.  This drug was prescribed in the 1960s to stop women feeling and being sick during the first weeks of a pregnancy.  Unfortunately many of these women gave birth to babies which had no arms or no legs.  Another example is from Japan where the concentration of mercury in the seabed  near a particular port affected the shellfish, and people became ill when they ate the shellfish.  It is very much feared that radiation from nuclear waste has a similar effect.  


In this story the baby seals die, perhaps because they have been born without resistance to disease.


2.	David Wilson’s attitude to the problem.


David Wilson wants the factory to be able to continue to produce the new paint.  He uses the following arguments:


The rats were deformed because they were exposed to heavy doses of the waste, whereas the waste was diluted in the river to one and a half parts per million.


The seals lived in the sea, where the dilution would be even greater.


Nobody drank water from the river or estuary below the factory.


The drinking water came from higher up the river.


There could be other causes of the poison, e.g. sewage.


Four things suggest that he is not to be trusted:


He threatens John Duncan with dismissal if John says anything.


He bribes John Duncan with an increase in salary.


He refuses to buy the treatment plant.


He is hard and nasty.


3.	The effect of the problem on John Duncan. 


There are four signs that John Duncan knew he was acting wrongly in saying nothing and taking the money:


After the first six months he was no longer happy in his work.  He did not sing any more.


He began to look old and grey.  Mary Carter was glad that he had not asked her to marry him.


He was angry with Simon MacDonald when Simon supported Greenworld.


He wanted his daughter to agree with him.


3.2	Character Grid


FOCUS:	Literary appreciation and integrated skills


AIM:	Teach appreciation of characterisation and the techniques of character description.


TASK:	1.	“Complete pairs of adjectives.”


	2.	“Analyse the qualities of the characters in the book.”


A good way of stimulating discussion of a story is to talk about the characters.  To describe a character, you need to list the person’s qualities and give evidence for them, either statements made by the author, but more often events in the story. 


One way of doing a character study is to use a grid, with the names of the characters across the top and the qualities down the side.  The students should take each character in turn, and go down the column entering against each quality a score out of 10.


	1.	Listing pairs of qualities


Draw the table outline on the board and fill in the words in Coluns A1, B1 and C1..


Ask the students in pairs to complete columns A2, B2, and C2 by writing in the in a word that means the opposite.





�
A1�
A2�
�
B1�
B2�
�
C1�
C2�
�
�
Strong�
weak�
�
rich�
poor�
�
wise�
foolish�
�
�
truthful�
deceitful�
�
honest�
false�
�
aggressive�
timid�
�
�
lazy�
hard-working�
�
brave�
cowardly�
�
confident�
anxious�
�
�
generous�
greedy�
�
gentle�
tough�
�
kind�
cruel�
�
�
easy-going�
fanatical�
�
clever�
slow�
�
cynical �
naive�
�
�
interesting�
dull�
�
lively�
quiet�
�
cheerful�
gloomy�
�
�
	2.	Completing the grid


Give the students copies of this grid or ask them to make their own.  


Then ask them in pairs to choose a character and enter scores out of 10 for each quality. 





�
QUALITY�
JD�
CD�
MC�
SM�
DW�
QUALITY�
JD�
CD�
MC�
SM�
DW�
�
1�
strong�
�
�
�
�
�
weak�
�
�
�
�
�
�
2�
rich�
�
�
�
�
�
poor�
�
�
�
�
�
�
3�
wise�
�
�
�
�
�
foolish�
�
�
�
�
�
�
4�
truthful�
�
�
�
�
�
deceitful�
�
�
�
�
�
�
5�
honest�
�
�
�
�
�
false�
�
�
�
�
�
�
6�
aggressive�
�
�
�
�
�
timid�
�
�
�
�
�
�
7�
brave�
�
�
�
�
�
cowardly�
�
�
�
�
�
�
8�
confident�
�
�
�
�
�
anxious�
�
�
�
�
�
�
9�
hard-working�
�
�
�
�
�
lazy�
�
�
�
�
�
�
10�
gentle�
�
�
�
�
�
tough�
�
�
�
�
�
�
11�
kind�
�
�
�
�
�
cruel�
�
�
�
�
�
�
12�
generous�
�
�
�
�
�
greedy�
�
�
�
�
�
�
13�
clever�
�
�
�
�
�
slow�
�
�
�
�
�
�
14�
lively�
�
�
�
�
�
quiet �
�
�
�
�
�
�
15�
interesting�
�
�
�
�
�
dull�
�
�
�
�
�
�
16�
naïve�
�
�
�
�
�
cynical�
�
�
�
�
�
�
17�
cheerful�
�
�
�
�
�
gloomy�
�
�
�
�
�
�



I have divided the table into good and bad qualities though you may disagree with my classification.  The exercise should show David Wilson mostly in the bad half, and John Duncan in both halves.


	3.	Pyramid Discussion


The aim of a pyramid discussion is to achieve agreement among all the class.  This is done through discussion, first by pairs than by fours then by eights and finally by the whole class together.  It requires a great deal of discussion and everyone takes part.  


Note  More details are given in section 6.4


�
3.3	Preview of pp 41-56


FOCUS	Reading skills


AIM:	To prepare the class for reading the last section of the book.


TASK:	“What is the problem and what will be the solution?”


	(Homework)  “Read pp18-40.”


Probably some of the students will have read to the end already, but say that you want everyone to read it, if necessary again, so that you can discuss the section and the whole book in the next lesson.


Remind the class of the last chapter they read, which was Chapter 9.  It described a quarrel between Christine and her father.  


There is now a conflict or struggle between Christine, Simon and Greenworld on the one hand and her father, David Wilson and the factory on the other.  We want to find out how the conflict is resolved.  Will one side win, in which case there will be trouble for the side that loses. Or will a compromise be found so that nobody wins but nobody loses either?


Ask the class


What would you do if you thought something was wrong but could not persuade anyone to take any action to prevent it?  


What do you think Greenworld should do about the poison?  Should they forget about the seals, or try to get some more evidence, or do something more drastic?


Whatever their answer (and there is no correct answer), they must finish the book by the next period.





Set the reading homework.


�
4.4	LESSON 4





LESSON PLAN


�
�
STAGE�
ACTIVITY�
FOCUS�
TIME


mins�
	CLASS ORGANISATION�
�
REVIEW�
1.	Review of pp41-56�
Comprehension�
10�
Whole Class and individuals�
�
EXPLOITATION�
2.	Discussion:


  	“Possible endings”�
Appreciation 


and


Integrated skills�
15�
Whole Class�
�
REVIEW�
3.	Book Review�
Appreciation


and 


Integrated skills�
15�
Whole Class and individuals�
�



AIMS:	To check understanding of the whole book. 


	To assess its quality.


	To complete a reading record.


�
4.1	Review of pp41-56


FOCUS:	Comprehension


AIM:	1.	To ensure that the students have understood the story so far.


	2.	To draw attention to the consequences of Greenworld’s action.


To achieve Aim 1, use the questions provided in Section 5.2, and see section 2.2.5 for methods of using them.


To achieve Aim 2, bring out the points set out below.


In 4.3.3 we asked if Greenworld would give up the struggle, or get more evidence or do something drastic.  They chose to do something drastic.  They blocked up the waste pipe and put up a notice saying “This pipe kills seals.”  


There are two points to make about their action:


It amounted to using force, and was likely to result in the factory using force against them.  The factory worker who saw them was angry and it was his actions that contributed to Christine falling in the river.


They paid a price for their use of direct action.  Christine nearly drowned and this put her unborn baby in danger.


�
4.2	Discussion of possible endings


FOCUS:	Appreciation of the plot and practice of integrated skills.


AIM:	To work out why the author ended the story where he did.


	To set up class discussion and (see 6.6) continuous writing.


Ask the class what they think will happen next, or how they would write another chapter.  


Ask each student to write down on a piece of paper their answer to these questions:


Will the baby be deformed or not?


In either case, will the ending be happy or sad?


What will happen?


Put the following table up on the board, but leave out the suggested answers in italics.  They are only suggestions (see below).





THE BABY IS ALL RIGHT�
�
Happy Ending�
Sad Ending�
�
	John is thankful and very happy.  He supports Greenworld and seeks to force Wilson to install a treatment plant.  He meets Mary again.  He talks to his son and daughter.�
	John is very angry because he could have kept his job.  He grows bitter.  He refuses to see his daughter.  He quarrels with his son.  He stops seeing Mary.  He turns to drink.�
�



THE BABY IS DEFORMED�
�
Happy Ending�
Sad Ending�
�
	John is very sad and sorry but seeks ways in which to pay for his mistake, e.g. offers to look after the baby while Christine works, offers to work for Greenworld and to carry out tests in their laboratory, encourages Simon and others to speak out.�
	John is bitterly ashamed.  He says nothing to his daughter or his son.  He goes to the factory and shoots David Wilson.  He ends up in prison.�
�



There are no correct answers, but the alternatives will give an opportunity for plenty of discussion.


You can also discuss why the author ended the story where he did.  One answer is that the unknown is always more frightening than the known.  We are left wondering what will happen and this makes us think more about the message of the book.


Composition writing can follow on from this, perhaps for homework or in an integrated activity lesson.  The task is to write one more chapter.





4.3	Book Review


AIMS: 	To reflect on the book and record opinions voiced.


	To teach the habit of making notes and maintaining a notebook.


TASK:	(Homework) “Complete an entry in your reading notebooks, giving details of the book, some idea of the story and your thoughts about it.”


METHOD:	Oral discussion


Copy on the board the Table below but leave Column 2 blank.  Use the example as a basis for discussion on what students should write.  Emphasise that they can say what they like about the book but they must give reasons for their opinions.





TITLE�
CHEMICAL SECRET�
�
Author�
�
�
Time and place of the story�
�
�
The main characters�
�
�
The gist of the story�
�
�
Enjoyment Rating (out of 5)�
�
�
Quality Rating (out of 5)�
�
�
�
5.	QUESTIONS AND ANSWERS





FOR ADVICE ON THE USE OF THESE QUESTIONS, PLEASE SEE SECTION 2.2.5





5.1	Questions on Section 1 (pp1-22)





�
QUESTIONS�
ANSWERS�
�
1.�
What job did John Duncan want?�
Biologist in a  factory.  (p3)�
�
2.�
Why did he go to the interview in an old suit?�
It was his best suit.  (p1) �
�
3.�
What did the factory make?�
Paint.  (p3)�
�
4.�
How had John’s wife died?�
Drowned in a sailing accident.  (p3)�
�
5.�
How many children did they have?�
Two.  (p5)�
�
6.�
Why did Christine want £400?�
To go on a school skiing holiday.  (p7)�
�
7.�
Why did John’s leg hurt?�
He spilled waste material onto it.  (p10)�
�
8.�
Where did the town take its drinking water?�
From a point above the factory.  (p11)�
�
9.�
Why did the children not enjoy Mary’s first visit?�
She tidied up the kitchen and did not want to watch TV.  (p15)�
�
10.�
What did they do on Mary’s second visit?�
Went out on the boat and watched seals.  (pp15-17)�
�
�
5.2	Questions on Section 2 (pp22-38)





�
QUESTIONS�
ANSWERS�
�
1.�
What was dreadful about the baby rats?�
They had no eyes, no ears and six legs.  (p19)�
�
2.�
Why did David Wilson not like the ideas in John’s report?�
They cost too much money.  (p22)�
�
3.�
Give one of David Wilson’s reasons for doing nothing.�
A) Nobody drank the water from the river.


B) The factory was only 2 km from the sea.


C) They put less that 2 parts per million in the river.  (pp22-24)�
�
4.�
What did David Wilson tell John he would do if John told the newspapers�
Say John was a liar and dismiss him.  (p25)�
�
5.�
What did David Wilson tell John he would do if John kept quiet.�
Pay him twice as much.  (p25)�
�
6.�
What did May decide to do?�
Find another job.  (p26)�
�
7.�
What job did Simon MacDonald have?�
He was a journalist.  (p29)�
�
8.�
What was Simon interested in?�
Greenworld and environmental issues.  (p29)�
�
9.�
Simon wrote an article in the newspaper about the baby seals.  What did he say about them?�
That their death had been caused by waste materials from the paint factory.  (p38)�
�
10.�
What did John say in his letter to the newspaper?�
That the paint factory did not cause the deaths.  (p39)�
�



�
5.3	Questions on Section 3 (pp38-56)





�
QUESTIONS�
ANSWERS�
�
1.�
What did the Greenworld people try to do?�
Block the factory waste pipe with cement.  (p43)�
�
2.�
Why did Christine fall into the river?�
The wind became stronger.


The sail moved quickly and knocked her into the river.  (p43).�
�
3.�
Why was it do dangerous for Christine to drink so much water?�
She was pregnant and the water might affect  her baby.  (p53)�
�
4.�
Why did John not know about the accident before he came to the Enquiry?�
He was in Scotland seeing Mary.  (p51)�
�
5.�
Why did John lose his job?�
He said he was worried about his daughter had swallowed so much water from the river near the factory.  (p53)�
�
6.�
Why was he so unhappy?�
Christine would not talk to him.  (p54)�
�
7.�
Why had he bought a teddy bear?�
To give to the new baby.  (p54)�
�
8.�
What is the last thing that happens in the story?�
John goes to the hospital to see the baby.  (p56).�
�
9.�
What do you think will happen next?�
Any reasonable answer.�
�
10.�
What was the best part of the book?�
Any reasonable answer.�
�
�
6.	FURTHER ACTIVITIES





STAGE�
ACTIVITY�
FOCUS�
TIME


mins�
	CLASS ORGANISATION�
�
EXPLOITATION�
1.	Writing adverts:  “Wonder Paint”.


2.	Writing newspaper articles:  “Death Paint”


3.	Writing a letter to the newspaper.


4.	Pyramid Discussion


5.	Character study  (4.3.2 contd.)


6.	Writing a further chapter  (4.4.2 	contd.)�
Integrated skills�
�
Whole Class


Whole Class and Individuals�
�






�
6.1	An advertisement for “Wonder Paint”


FOCUS:	Integrated skills practice


AIM:	To explore vocabulary, to express in English ideas seen on TV and in newspapers and magazines, and to use artistic talent.  


TASK:	1.	“Produce a single advertisement for a magazine or a poster


	2.	“Write a script for a TV commercial.


Collect in advance advertisements for paint from magazines, newspapers and hardware stores.


Distribute these among the class.


Ask where people use paint (inside and outside their houses) and what qualities people look for in paint  (easy to brush, no drips, quick-drying, hard finish, washable, bright colours, wide range of colours).


The following are examples to stimulate you and your class in producing words and ideas of your own.





WONDER PAINT�
�
�
NEVER CRACKS�
ALWAYS SMOOTH�
�
�
NEVER a PEELS�
ALWAYS CLEAN�
�
�
NEVER CHIPS�
ALWAYS GLEAMING�
�
�
NEVER SCRATCHES�
ALWAYS POLISHED�
�
�
NEVER FADES�
ALWAYS BRIGHT�
�



A sketch for acting


Husband and wife are looking through a paint catalogue.)


Husband:		Let’s have apricot white in our bedroom.


Wife:  		Let’s have peach white.  It’s not quite so strong.


Husband:		All right, my little peach!  I’ll get 2 litres.


(Two hours later:  wife walk into the room which is now peach white.)


Wife:  		What a difference!  It’s super.


Husband:  	Yes, my little peach!  Very easy to put on, and all thanks to Wonder 			Paint!


�
6.2	Writing newspaper articles:  “Death Paint”


FOCUS:	Integrated skills practice


AIM:	To practise summarising skills


TASK:	“Write the article that Simon wrote in which he said that waste products from the paint factory night be killing the baby seals.”


Take the class to page 38 and set the contest for the letter.


Tell them first to collect the facts.  These are found on pp34-35, 37:


Seals at river mouth have strange disease;  four baby seals found dead


three more baby seals dies;  one born without a tail


possible reasons:  disease in the water, diseased fish, paint factory


sewage works another possible cause


information about the waste products from the paint factory.


Ask them next to find the information about the waste products from the paint factory:


the burn on John’s leg


the experiments with rats


Ask them next to decide what style to use:  whether it should be a “shock-horror” article, or a careful piece written to suggest a problem without being definite about it.  


The newspaper would have to take care not to say anything untrue which could result in a libel action in court.  One way of avoiding libel action is to put ideas in the form of a question, which suggests that the facts may or may not be true.  (See examples over page )


You may like to give the first paragraph of each example article over the page and ask the class to complete the article(s).


�
Example A  Shock-horror





Killer Paint?


By our environment champion Simon MacDonald


Now it is the seals.  Will it soon be us?  Will we become ill?  Will our babies be born without legs?  Will we die?


Greenworld suspect the waste products from the paint factory.  Why?  Because in an experiment at the paint factory, rats were given waste products to drink.  The result? Deformed babies.  Babies without eyes.  Babies without ears.  Babies with six legs.   Will it be your baby next?   





Example B  Serious and careful





Possible link between paint waste and death of seals?


By our environment reporter Simon MacDonald


The public will remember that on 24th January four baby seals were found dead on the sandbank at the mouth of the river.  At that time the cause was not known, though several theories were put forward.  Some suggested that the disease was always in the water,  others that the seals ate diseased fish, and others that the water was contaminated by the paint factory.  


Extensive tests were carried out on the sewage put into the river.  These found that the sewage was dangerous. After that the sewage was treated more carefully, but on March 23rd three more seals were found dead.


Two pieces of information have come to light that link the disease with the paint factory.  An employee of the factory suffered a burn on his leg from a drop of waste that spilled onto his leg.  He suffered acute pain for two years.  What would have happened if he had swallowed a drop?


Rats were given waste to drink.  The result was appalling.  Babies were born without ears, without eyes and with six legs.  


There is no proof that the waste products are killing seals but until we are sure that they are not the cause, surely it would be prudent to stop putting the waste into the river.  After all, if the waste is killing seals, it must be killing fish and shellfish and other creatures.  We do not eat seals but we do eat fish and shellfish.  


�
6.3	Writing letters to a newspaper:  


FOCUS:	Integrated skills practice


AIM:	To practise summarising skills


TASK:	Write David Wilson’s letter to the newspaper. 


Set the context which is Simon MacDonald’s article that the class have just written.  


He was very angry at the suggestion that waste products from the paint factory had caused the death of the seals and wrote in his letter that Simon MacDonald’s letter was completely untrue.


Ask the class to collect the arguments David Wilson might use:  


The book does not tell us what arguments David Wilson used (see p38) but it does tell us what John Duncan said in his letter (see p39).  The following are suggestions:


There is no direct link between the paint factory waste and the seals.  Scientists from London visited the area in February (p34) and found nothing.


The sore leg and deformed rats were caused by concentrated waste materials;  but waste in the river is diluted to one and half parts per million and is much more diluted in the sea where the seals live.


The factory has produced it for several  years without any bad effects.


The factory has brought jobs and prosperity and many benefits to the town.


Simon MacDonald, Greenworld and the newspaper  are wrong to think more about seals than people.


Ask the class to use the arguments to write answers to the two letters.


See two examples over the page.  You may like to give the class the first paragraphs and ask them to finish the letters.


�
Example A Reply to the Shock-Horror Article





Dear Sir,


Of course Wonder Paint does NOT kill.  It brings four hundred jobs to the town, and many benefits that we all enjoy.  But Simon MacDonald is not interested in jobs.  He is interested only in seals.  


Greenworld want the paint factory to be shut down.  Will seals provide 400 jobs?


The truth is that no one knows what killed the seals.  Until we know what killed them,  Greenworld should keep quiet.


Yours sincerely,


David Wilson





Example B  Reply to the Serious Article





Dear Sir,


Simon MacDonald loves seals but he does not love our  town.  


He wants to stop our factory putting waste into the river.  But if we take it somewhere else, that will cost money and put up the price of Wonder Paint.  No one will buy Wonder Paint and the factory will close.  Over 400 jobs will be lost and the town will die.


Why should we kill the  town?  Simon MacDonald admits that there is no proof that waste from the factory has caused the deaths of the seals.  They may have died by natural causes.  Even if we stop putting the waste into the river, the seals may still die.  


Yes, waste caused the sore leg and deformed rats, but that was undiluted waste.  The waste in the river is diluted to one and a half parts per million and the waste in the sea is diluted to one and a half parts per one million times one million and even more.  Come on,  Simon.  Be sensible.  Love your seals by all means, but give a little thought to the people in your town.


Yours sincerely,


David Wilson





�
6.4	Pyramid Discussion


FOCUS:	Integrated skills practice


AIM:	To develop appreciation of the characters.


TASK:	To agree scores for qualities in characters


Use the character grid given in section 4.3.2. The purpose of a pyramid discussion is to involve all the students in a class.  


Ask the students individually to enter scores out of ten on the grid.  


Ask them to work in pairs and agree on the scores.  


Each member of the pair has to justify their score and try to persuade their partner that their score is correct.  This process is complete when the pair has an agreed grid.


Ask two pairs to work together and agree on one set of scores.  Again each pair has to justify their scores and try to persuade the other pair that theirs is correct.  This process is complete when the group has an agreed grid.


Ask the groups of four to make groups of eight, but it is probably better to have a whole class discussion at this point.  You select the first square and ask one group to propose a score and give their reasons for it.  Then you ask for counter-proposals, and there is general discussion until the class agrees the score.  


The whole process can take a long time.  It is wise to limit discussion to squares where there is a wide difference between the scores proposed.


�
6.5	Writing a character study


FOCUS:	Integrated skills practice


AIM:	To develop appreciation of the characters.


TASK:	To write a composition


This follows on naturally from the pyramid discussion.  


	Part 1:  Building up a model outline


The class may already know how to write a character study, but if they do not know this, it is important to prepare a model outline first.  The following example is worked out for Mary Carter, one of the minor characters.





Mary Carter�
�
Introduction�
�
A young woman in her early 30s.  A chemist at the paint factory.  Had discovered the wonder paint.  Liked John Duncan and his children.  At one point she thought of marrying him.  When she realised that David Wilson did not intend to make the waste products safe, she left the paint factory and went to work in Scotland.�
�
Qualities�
intelligent�
a good scientist, valuable invention�
�
�
wise�
gave Christine good advice,  saw the change in John Duncan�
�
�
kind�
saw that John was unhappy, invited him to stay in Scotland, won Christine’s confidence�
�
�
confident�
cleaned up the Duncans’ kitchen, went sailing without experience, applied for and took another job�
�
�
honest�
refused to accept dangerous waste products�
�
�
timid�
chose to leave job rather than stay and fight DW�
�
Summary�
�
A nice, pleasant competent person.  We do not know why she had never married in spite of charm and ability.  Her career very important to her?  �
�



	Part 2:  Choosing the character and giving a context


It makes the task of writing more fun if the study is given a context.  For MC it might have been a reference supporting a job application.


Part 3:  To complete the writing in the normal way.  


See 6.6 for usual steps in writing.)


�
6.6	Writing:  The End of the Story


This could stimulate the students to write the longest composition they had ever written.  The emphasis in the first place should be on getting their story down on paper.  After they have done that, you need to help them with a second and third draft and with corrections


	Step 1:	Decide what is going to happen. 


Will the baby be deformed or not?  Will the ending be happy or sad?  Students may want to develop the ideas given in the guide or develop their own.


	Step 2:  Get started


Some students will need help in getting started.  The first sentence is always difficult.  You could suggest one, e.g.   


When John reached the hospital, he began to feel more anxious.  He followed the signs to the maternity unit and before long arrived at a desk where a nurse was writing notes in a big folder.


“Is Mary MacDonald here?” he asked in a quiet voice.  His hot and sticky hands held the flowers very tightly.


	Step 3: To get finished


Students will need a good stretch of time to finish their chapter.  It may have to be completed for homework.


	Step 4:  To correct the first draft.


The authors themselves need to read through what they have written and see that the story makes sense.  Grammar and spelling are not important at this stage.


	Step 5:  To read someone else’ s chapter


This is best done in groups of 4.  Each member of the group reads through the other 3 scripts and makes comments and suggestions.  


	Step 6  To write a second draft


Students now improve their chapter, incorporating suggestions made by their group.  Now is the time to look at grammar and spelling.  


	Step 7:  To correct the other 3 scripts.  


Each member of the group reads the other 3 scripts to check for grammar and spelling.


	Step 8:  To write the final draft


This can be for publication on the noticeboard or in a folder.
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